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Abstract 

      This research was conducted to observe teaching processes of the second year students of a private 
senior high school. This study applies qualitative research method through observation procedures. The 
researcher himself is the key instrument of data collection, aided by audio and video recorder to record all the 
classroom activity during the English class.       
This study aimed at describing, explaining and analyzing (1) the types of speech acts, (2) the general 
functions of speech acts, (3) the instructional functions of speech acts and the analyses of classroom speech 
acts produced in the teaching and learning of English as a foreign language. 

Speaking a language is performing speech acts, acts such as making statements, giving commands, 
asking questions, making promises and so on. Speech acts are utterances that serve communication. We 
cannot get rid of using speech acts when speaking, explaining, giving information, showing our feelings and 
so on. To a great extent, the language or speech acts used by teachers and students in classrooms determines 
what is learned and how learning takes place. Some (language teaching experts) have argued strongly that 
students should have significant opportunities to integrate oral and written language in the classroom, 
because these experiences support and encourage the development of literacy.  
      The research showed that the numbers of constatives produced are 357 utterances: 257 utterances 
are produced by the teacher and 100 utterances belong to the students. Directives are 250 utterances: 243 
utterances by the teacher and the rest of 7 utterances belong to the students. It is found the production of 
commissives of 34 utterances: 2 utterances produced by the teacher and 32 utterances by the students, 
followed by acknowledgements produced by the students of 4 utterances. Borrowing Edmonson-House’s 
term (see Trosborg, 1994: 120) i.e. didactives are found 64 utterances (correct, repeat, evaluate) produced by 
the teacher and the students. The general functions of constatives are assertives, informatives, descriptives, 
and responsives. Directives serve requestives, advisories, prohibitives and requestives functions. 
Commissives are functioned as promises and offer functions. Acknowledgments are used as greet and thank 
functions. Didactives serve disputives, descriptives, informatives and confirmatives functions. The 
instructional functions of constatives, directives, and didactives are control and organizational functions. 
Acknowledgments are used to express motivational or evaluative function.  
      The findings show that the English class, which involved two parties – the teacher and the students 
– differed with respect to the distribution of talking time. The teacher took up 79% of the talking time; while 
the distribution of talking time in the students’ favour was 21%. There are twenty participants studying 
English with the topic of speaking. It means that every student only took an opportunity to produce one 
utterance during 70 minutes of the learning time. It is obvious that most of the students often enjoy playing a 
predominantly inactive role, and feel ‘happy’ with the teacher’s initiative. It is shown that the students who 
practise listening comprehension, whereas the teacher practises oral proficiency. 
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I.  INTRODUCTION 
      Language has a central role in intellectual, social, and emotional development of students 
and also as a determinant key to reach successfulness in learning all subjects. Considering the 
function of the language, not only as a school subject that has to be studied or learned, a language 
curriculum of high school necessarily prepares students to reach competency that enables them to 
reflect their own and others’ experiences, express ideas and feeling, and understand some meanings 
(Depdiknas, 2003).  
           The study of how teachers and students use language in classroom is important not only for 
teachers, but all those concerned with the social functions of education (Lemke, 1989). Learners of 
all languages tend to have difficulty understanding the intended meaning communicated by a 
speech act, or producing a speech act using appropriate language and manner in the language being 
learned. Research has found that classroom instruction on speech acts can help learners to improve 
their performance of speech acts and thus their interactions with native speakers run well 
(http://www.carla.umn.edu;16080/speechacts/why.html). To a great extent, the language used by 
teachers and students in classroom determines what is learned and how learning takes place 
(ttp//www.readingonline.org/articles/handbook/wilkinson). Teachers’ speech acts are extremely 
important, not only for the organization of the classroom but also for the processes of acquisition. It 
is important for organization and management of the classroom because it is through language 
(speech acts) the teachers either succeed or fail to implement their teaching plans. In term of 
acquisition, teachers’ speech acts are important because it is probably the major source of 
comprehensible target language input the leaner is likely to receive. In Cullen’s term (1998, see 
Celce-Murcia, 2000: 222) that the primary functions of teachers talk (speech act) is to support and 
enhance learning. Cullen stated that the need to recognize the importance of pedagogical function 
of teachers talk within the classroom context and to view it as genuine communication. 
      This foreign language classroom research was carried out in the English language 
classroom for the purpose of answering some important questions about the learning and teaching 
of foreign language. This classroom research focuses on the interaction among teacher and 
learners. How speech acts are produced and their functions in the teaching and learning of English 
as a foreign language are observed. Teacher speech acts includes the kinds of questions that teacher 
asks, the amount and the type of speech acts that teacher and students produce, the type of error 
correction and feedback that teacher provides, and the speech acts modification the teacher makes 
when talking to foreign language learners.  
      Specifically the purposes of this study are to describe, analyze, and explain (1) the types of 
speech acts, (2) the general functions of speech acts, (3) the instructional functions of speech acts 
produced in the teaching and learning of English as a foreign language.  
      The role of the teachers’ speech act and teachers-students interaction in management of 
learning are very important. The types of speech acts mostly produced in the classroom interaction 
were observed. Questions are, as part of speech acts, extremely important, and here the researcher 
would like to monitor the types of question the teacher asks, particularly in term of teacher 
potential to stimulate extended student responses. The aspect of questioning behaviour worth 
looking at is the use of display and referential questions (Nunan, 1991: 194, Celce-Murcia and 
Olshtain, 2000: 221-222; Bearne et al. (ed.), 2003: 39; Long and Richards (ed.), 1987: 332; 
Richards and Nunan, 1997: 7, 9; Brown, 2001: 171). Display questions are those to which we know 
the answer (for instance, when we hold a book and ask, ‘Is this a book?’). Referential questions or 
genuine questions (Trosborg, 1994: 159), on the other hand, are those to which the asker does not 
know the answer. 
      Researcher looked at some managerial and pedagogical aspects of feedback to learners. 
Instructing students and providing feedback on performance are probably the two most commonly 
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conceived classroom functions of a teacher. Feedback and error correction are other important 
aspects of teacher speech acts, and here researcher needs to monitor, not only how and when such 
feedback is provided, but also whether the feedback is positive or negative, and who receives the 
feedback. 
      This study more directly focuses on interaction in the classroom namely teacher-student, 
and student-teacher interactions. This study aims at studying the language of the classroom, 
describing educational activity as related to three interactive moves: soliciting, responding, and 
reacting (van Dijk (ed.), 1997b: 288; Coulthard, 1983: 97). The component of classroom 
interaction that most interests is the exchange, that is (teachers’) initiate, (students’) response, and 
(teachers’) feedback. This tripartite structure (van Dijk (ed.), 1997: 289; Bearne et al. (ed.), 2003: 
47/81; Trosborg, 1994: 159) is going to be studied in depth and found to be an organization 
principle in classroom interaction or in Edmund’s et al term: “the pedagogical exchange” (see 
Trosborg, 1994: 159).  
      Pedagogically this study hopefully contributes to education especially in teaching and 
learning. The description of speech acts can be methodologically useful for the teachers. It will 
contribute to the study and the teaching of English. This study hopefully becomes a reflection 
‘tool’ for every teacher to observe their own teaching executed so far. Through observing a 
(language) class, the researcher as well as observer gains the chance to put the ideas about teaching 
into practice, to examine how the teaching and learning activity works with students in error 
correction or how to treat errors. It gives the researcher and or observer ideas about what to do next 
in the researcher or observer own classroom besides gaining an invaluable research experience. 
Through observing a (language) class it gives the researcher or observer many different views of 
teaching. It is not only to look at the content of the lesson but it makes the observer and or 
researcher aware of ‘how’ the lesson is taught, what the observed teacher and students are doing, 
and what media are used.      
      We perform speech acts when we offer an apology, greeting, request, complaint, invitation, 
compliment, or refusal. In other statement that speaking or using a language is performing speech 
acts, acts such as making statements, giving commands, asking questions, making promises and so 
on (Searle, 1985: 16). A speech act is an utterance that serves a function in communication. A 
speech act might contain just one word, as in "Sorry!" to perform an apology, or several words or 
sentences: "I’m sorry I forgot your birthday. I just let it slip my mind." Speech acts include real-life 
interactions and require not only knowledge of the language but also appropriate use of that 
language within a given culture. 
      A speech act is best described as “in saying something, we do something”, such as in 
describing something (“It is snowing”), asking questions (“Is it snowing?”), making a request or 
giving an order (“Could you pass the salt?”, “Drop your weapon or I’ll shoot you!”), or making a 
promise (“I promise I’ll give it back”).   Searle (1985: 17; 1969: 21 in Schiffrin, 1994; 54) proposes 
that “the speech act is the basic unit of communication”. We really communicate our ideas, feeling, 
intentions etc. through our utterances we made. Searle places the speech act at the center of study 
of language, meaning, and communication: he proposes that: “the basic unit of human 
communication is the illocutionary act” (Searle, 1979: 1 in Schiffrin, 1994: 57).  
      Statements, requests, promises and apologies are examples of the four major categories of 
communicative illocutionary acts: constatives, directives, commissives and acknowledgments. This 
is the nomenclature used by Kent Bach and Michael Harnish (1979: 39-57), who developed a 
detailed taxonomy in which each type of illocutionary act is individuated by the type of attitude 
expressed.  
(1) Constatives: A constative is an utterance used to express the speaker’s belief and his intention 
or desire that the hearers have or form alike belief. Constatives can serve assertives, predictives, 
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retrodictives, descriptives, ascriptives, informatives, confirmatives,  concessives, retractives, 
assentives,  disentives, disputives, responsives,  suggestives, and  suppositives functions.  
(2) Directives: A directive is an utterance used to express the speaker’s attitude toward some 
prospective action by the hearer and his intention that his utterance, or the attitude it expresses, be 
taken as a reason for the hearer action. Directives are concerned with getting people to do things. 
Directives can be used to serve requestives, questions, requirements, prohibitives, permissives, and 
advisories functions 
(3) Commissives: A commissive is an utterance used to express the speaker’s intention and belief 
that his utterance obligates him to do something (perhaps under certain conditions). Commissives 
serve two main functions namely (1) promises (contract, bet, swear that, guarantee that, guarantee 
x), (2) offers (volunteer, bid).  A promise function is an utterance used to promise, to swear, to 
vow. An offer functions is an utterance used to offer, to propose.  
(4) Acknowledgments: An acknowledgment is an utterance used to express feelings regarding the 
hearer or, in cases where the utterance satisfies a social expectation to express certain feelings and 
his belief that it does. Acknowledgments can serve apologize, condole, congratulate, greet, thank, 
accept (acknowledge and acknowledgment), and reject functions. Apologize function is an 
utterance of acknowledgment used to apologize. Condole function is an utterance used to 
commiserate, to condole. Congratulate function is an utterance used to compliment, to 
congratulate, to felicitate. 
(5) Didactives. A didactive speech act is speech act which is mostly used in teaching and learning 
context. Didactives speech acts is the term used by Edmonson-House (see Trosborg, 1994) In this 
research, it is found didactives speech acts. They are correct, repeat, and evaluate. 
 
II. RESEARCH METHOD  
 
     Research design used in this study is qualitative since the source of the data is the teaching 
and learning activity in naturalistic environment of the classroom. As stated by Bogdan and Biklen 
(2003: 3-5) that qualitative study uses naturalistic background or entity context as the source of the 
data of the research. In Nunan’s term (1996: 91-92), the data of this classroom research is collected 
in “genuine classroom”. A “genuine classroom” is a classroom which is specifically designed for 
teaching purpose, not the purpose of collecting data for the sake of a research. In this case teaching 
and learning activity occurs as it should be without any changes: (1) the studying time follows the 
given schedule, (2) the topic subject taught is the topic subject that has to be executed that day, (3) 
the teaching and learning activity runs properly by minimizing the negative impact on the presence 
of researcher.  
      This research was carried out in SMA TR, observing an English teacher, teaching one class 
of the second year students. It consists of twenty participants: seven male students and thirteen are 
female students. This study applies qualitative research method through observation procedures. 
The researcher himself is the key instrument of data collection, aided by audio and video recorder 
to record all the classroom activity during the English class.  
      The forms of collected data i.e. qualitative data are in the forms of (a) speeches uttered by 
the subjects: the teacher and students, (b) written notes on contexts in which certain interaction 
modes and speech acts occurred. The method of data analysis is as follows. The first step is 
transcribing (syntactic or orthographic transcription) the data from spoken (recorded form) to 
become written form. The second is coding and categorizing the data. The third is counting the 
data, and the last is data analysis. Descriptive analysis is applied to interpret the findings of the 
study. FLINT (Foreign Language Interaction) analysis is used to facilitate analyzing classroom 
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interaction between the teacher and the students (Moskowitz 1971, see Brown, 2001: 170 and 
Easthope et al, 1990: 219). 
 
 
III. FINDINGS AND DISCUSSION 
 
3.1 The Types of the Teacher and the Students Speech Acts 
   
      The distribution of each type of speech acts between the teacher and the students are 
illustrated on the Table 3.1, and 3.2. Teacher’s constatives are 257 utterances while the students’ 
constatives are 100 utterances. Directives, produced by the teacher are 243 utterances and the 
students’ directives are 7 utterances. Commissves appear in 2 utterances produced by the teacher 
and 32 commissives belong to the students. Acknowledgments are produced by the students only. 
Didactives, speech acts that have to add by borrowing Edmonson-House’s term (see Trosborg, 
1994) are 61 utterances done by the teacher and 3 utterances of didactives belong to the students. 
      The teacher shows her existence in producing constatives of 72%, while the students’ 
constatives are 28%. In general, a constative is the expression of a belief, together with the 
expression of an intention that the hearer form (or continue to hold) a like belief (Bach and 
Harnish, 1979). Most of the constatives produced by the students are answering/replying/ 
responding. The students answer or reply or respond the teacher’s questions when the teaching and 
learning of English takes place. 
 

 
 
      Teacher production of directives is really powerful compared to the students’ production of 
directives during 70 minutes. The teacher puts her position and her existence in dominating the use 
of directives.  Although as a whole, the directives are not mostly used in the teaching and learning 
activity, compared to the students’ production of directives, the teacher seems to be an unavoidable 
figure who determines everything in the classroom. The teacher produced 243 utterances or 97% of 
the directives speech acts, while the students produce 7 utterances (3%). In the teaching, directives 
are used for the purpose of getting the students to do things, i.e. answering or behaving as the 
teacher’s desire. It is clearly understandable that the use of directives is in the teacher’s privilege, 
since the teacher has a dominant role in the teaching and learning activity. The relative power 
status indicates that the use of directives toward the students shows how the superior (the teacher) 
tends to use imperative to the subordinate (the students). The teacher can use very direct 
expressions of their meaning because of their high status relative to their students (Holmes, 2001: 
263).  
      Directives are concerned with getting people to do things. Directives produced in the 
classroom are concerned with getting the students to do like the teacher’s desire such as answering 
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the teacher’s questions. The psychological state of directives is “want” (Schiffrin, 1994: 58); the 
teacher wants the students to do something. The speech acts which express directive force vary in 
strength. The teacher can attempt to get the students to sit down properly in the classroom during 
the class, for instance, by ordering or commanding them to sit down, besides suggesting or inviting 
them to do so. Orders and commands are speech acts which are generally expressed in 
imperative/directive form.   
      In other words the students consider everything that the teacher says as a possible directive. 
It is well-known in general that the imperatives/directives are used between people who know each 
other well or to subordinates, in this case the teacher to the students. The students are the 
subordinates. Relative power status and social distance clearly influence the form of directives. For 
example, in the teacher’s language of control in classroom discourse might rely heavily on the use 
of imperatives such as ‘Open your book’, ‘Speak up’, ‘Read it loudly’, both for reason of efficiency 
and because of asymmetrical relations, in this case the asymmetrical relations between the teacher 
and the students. The definition of acts is very general: elicitation for instance has its function ‘to 
request a linguistic response’, directive ‘to request a non-linguistic response’ (Coulthard, 1983: 
104).  What the students have to do is just follow what the teacher says and behave like what the 
teacher wants without giving verbal response, but the most important think is non-verbal response 
or non-linguistic response. 
      The production of commissives is on the students ‘favour’, the same as the production of 
acknowledgments. The students produced 32 utterances of commissives (94%), while the rest are 
for the teacher. It seems that acknowledgments are exclusively for the students. Two greetings and 
two utterances of thank are produced by the students. It is the students business to greet the other or 
in the educational setting, the teacher, and the same as the production of thanks. It is the students 
routine task to greet their teachers every time their teachers appear in the classroom before the class 
starts and it is the students task also to say ‘thank’ to their teachers every time the teachers end their 
classes. The class, whether it is English class or non-language classes will be opened by the 
students greetings and then the class will be closed by the students acknowledgments – the students 
will say in chorus ‘thank you sir or thank you miss’ at the end session of the class. The students are 
educated to express pleasure (by saying greeting) at meeting or seeing everybody. The students are 
also educated to express gratitude (by expressing thanking) for having received something – lesson 
and knowledge - from their teachers.   
      The fifth types of speech acts produced during the English class are didactives. The 
utterances such as correct, repeat, and evaluate are didactives speech acts which are mostly found 
and produced in the classroom.  The didactives speech acts are mostly used by the teacher – 61 
didactives or 95%, while the students only produced 3 utterances of didactives or 5% of the total 
utterances of didactives. 
       
3.2 General Function of Speech Acts 
 
      Constatives produced by the teacher serve three functions namely (a) assertives, (b) 
informatives and (c) descriptives functions. In assertives functions, the utterances of constatives 
speech acts are used by the teacher to say, to state the topic they are going to study. In informatives 
functions, the utterances of constatives are used by the teacher to announce, to inform the topic 
they are going to study etc. In descriptives functions, the utterances of constatives are used to 
categorize, to characterize, to describe, to identify, for instance, the expressions for offering help. 
Constatives produced by the students express responsives and assertives functions. The utterances 
of constatives speech acts produced by the students are used to answer, to reply, and to respond the 
teacher initiation: teacher questions or statements.  
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      The functions of directives based on the findings are requestives, advisories, advisories, 
prohibitives, and requirements functions.   Requestives functions of directives are used to ask, to 
invite, to tell the students to do something, such as to answer the questions or to do like the 
teacher’s desires. Advisories function of speech acts produced are used to advise, to suggest, to 
warn students to do/not to do something. Prohibitives functions of speech acts are used to forbid, to 
prohibit students from doing something. Requirements function of teacher’s speech acts are used to 
command, to direct, to instruct, to order, to require students to do something which is required by 
the teacher. Because of her power, the teacher is ‘free’ and ‘permitted’ to use bald imperatives. It 
seems that the imperatives (bald imperatives) will be easily understood by the students rather than 
indirect speech acts. The efficiency and effectiveness reason in general which drives to the teacher 
uses directives during the teaching and learning processes. Directives produced by the students 
serve one function i.e. requestives function. Requestives function of speech acts produced by the 
students are used to ask, to beg, to request such as “Can I choose my own partner?”
 Commissives are used as promises function (by the teacher) and offer function (by the 
students). The utterances of comissives are used by the teacher to promise to have the next week 
class and to promise to give mark on the students’ task. Commisives produced by the students 
serve offer functions.  An offer is used to volunteer or speak for other, to bid in the exchange in 
order to show that the students are taking part in the lesson. If we borrow Halliday’s (1977) 
functions of language, commissive is really expression of personal feelings, expression of 
participation, expression of interest, expression of pleasure shown and done by the students. A 
student (unnominated one) replies the teacher’s question about someone name. The unnominated 
student acts as another ‘speaker’ or in Schiffrin’s term (1994) ‘speaking for others’. ‘Speaking for 
others’ and or ‘bidding’ without being nominated by the teacher is an expression of personal 
feelings, expression of participation, expression of interest, and pleasure.      
 Acknowledgments can be used to serve greet and thank functions. Acknowledgments 
produced by the students express greet and thank functions. They are used by the students to greet 
their teachers at the beginning of the class and to thank their teachers at the end of the class.  
      Didactives produced by the teacher serve disputives, descriptives, and informatives 
functions. The teacher utterances of disputives are used by the teacher to question a student’s 
answer/statement. In descriptives functions, the utterances of constatives are used to categorize, to 
characterize, to describe, to identify the expressions for offering help. In informatives functions, 
the utterances of didactives are used to advise students to do or not to do something (don’t be shy 
to speak, don’t be afraid), to inform, to point out, to tell that today the students are going to study 
speaking. Didactives produced by the students have confirmatives functions. An utterance of 
didactives speech acts is used by the students to confirm, to verify, to testify that the first utterance 
is not correct and it is confirmed, verified and testified by the second utterance. Didactives speech 
acts are speech acts which are mostly and widely used in the classroom setting. Repeat, correct, 
and evaluate are sub-types of didactives, which are not easy to find them outside of the classroom 
context. It is unusual to find and to have repeating, correcting and evaluating our addressees when 
conversing with them outside the classroom. The most possible occasion is in language acquisition, 
besides inside the classroom, to have correction and repetition on our addressees. A language 
caretaker such as parents will do have repetition and correction when exposing target language to 
their child.  
 
3.3 Instructional Function of Speech Acts 
 
 Educational discourse has a didactic aim. The teacher is responsible for educating the 
students and has powerful communicative privilege due to expertise in the subject and the teacher’s 
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responsibility for attaining the aims of a given subject (Trosborg, 1994: 159). Trosborg states 
further that by virtue of the teacher’s social role, the teacher is responsible for topic selection and 
topic development, just as it is the teacher privilege to regulate the interaction and provide 
evaluative feedback. 

Interpersonal aspect of classroom discourse is divided into three modes: control, 
organization, and motivation (Johnson, 1997: 274). Control and organization functions are realized 
in such utterances as ‘Stand up!’, ‘Sit down’, ‘Why are you late?’ and ‘Move into your discussion 
groups’. There are three instructional functions of speech acts produced in the teaching and 
learning namely control, organizational and motivational or evaluative functions. All instructional 
functions of speech acts are produced by the teacher.  

Constatives can be used to serve control, organizational, and motivational or evaluative 
functions. The utterances of constatives are used to control and organize the students and classroom 
activities. On the other hand the teacher utterances of constatives are used to motivate as well as to 
evaluate the students' performances. Directives, commissives, and didactives produced by the 
teacher all are functioned as control and organizational functions. The teacher utterances of 
directives, commissives and didactives are used to control and organize the students and classroom 
activities. Motivational functions are realized by such utterances as ‘Well done’ and ‘That was a 
good try’, ‘very good’. Motivational or evaluative functions realized in ‘very good’ appear 21 
times during the English class based on the data. 

As a result of the asymmetrical status relationships and the fact that one participant 
controls the topic and the right of the others to contribute. There are several acts in classroom 
discourse solely concerned with turn-taking. Obviously there has to be some linguistic etiquette 
inside the classroom; if twenty students shouted out in answer to every elicitation there should be 
chaos. There are several ways in which teachers select next speaker. Sometimes the teacher 
nominates a student. Sometimes the students are required to bid by raising their hands or shouting  
‘miss’ and the teacher then nominates one of those who has bid. But what the teacher does most is 
that the teacher always nominates the students to answer or give response. 

 
4 F-Moves: Teacher’s Feedback 
 

How the teacher gives feedback to students has also been examined. Feedback can include 
praise, picking up an idea suggested by a student and developing it, suggestions that something 
should be corrected, or criticism (Richards and Nunan (eds.) 1997: 7). Feedback tended to 
encourage and praise rather than inform (Bearne et al, 2003: 30) and there are ‘101 Ways to Praise 
a Child’ (“Neat!’, ‘Wow!’, ‘Nice Job’, ‘Beautiful sharing!’, ‘Way to go!’ etc.) 

The findings show how the teacher provides feedback by picking up the students idea, and 
then followed by a praise ‘very good’. Effective praise also includes use of students’ ideas. This 
type of reinforcement acknowledges that a student’s contribution is important, thus encouraging 
more student involvement.   When giving feedback to the students, the teacher is likely to include 
words of instruction, praise and reinforcement or criticism. Praise and reinforcement or criticism 
are important psychological tools (Kindsvatter et al, 1996: 56). Praise can encourage the 
development of a positive self concept, which should increase a student’s motivation to learn, to 
participate, and to become more self-directed. Reinforcement can take many forms. It can range 
from praise using one word such as “good” or “great”, to using students’ ideas, to nonverbal types 
such as smile or clap (give applause by clapping our hands). 

The use of a student’s comment or idea signals acceptance by the teacher and can give the 
students a stronger feeling of self-worth (Kindsvatter et al, 1996: 57).  



 
9 

It seems that the teacher thinks that an error is a ‘necessary’ manifestation of interlanguage 
development. Therefore sometimes the teacher does not obsess with her instant correction with the 
student error. On the other hand, sometimes the way the teacher corrects the student error is by 
asking the students another alternative choice. 

 
IV. CONCLUSION AND SUGGESTION 
 
4.1 Conclusion 
 

Based on the findings and the discussion in the preceding section it can be concluded as 
follows. 
 
 The speech acts mostly produced both by the teacher and the students are constatives (50%), 
directives (35%), commissives (34 5%), acknowledgments (1%), and didactives (9%). 
Constatives produced by the teacher serve assertives, informatives and descriptives functions. 
Directives produced by the teacher requestives, advisories, prohibitives, and requirements.  
A directive produced by the students is used to serve requestives function. Commissives produced 
 by the teacher serve promise and serves offer functions when produced by the students. 

Acknowledgments (by the teacher) serve greet function and by the students express greet and 
 thank functions. Didactives produced by the teacher are sued to serve disputives, descriptives, and 
 informatives functions. Didactives by the students serve confirmatives functions.  

There are three instructional functions of speech acts: control, organizational and motivation 
or evaluative functions. Constatives express control, organizational, and motivational or evaluative 
functions. Directives, commissives, and didactives speech acts are functioned as control and 
organizational functions.  

The talking time measured by the production of the speech acts during the teaching and 
learning of English are 79% by the teacher and the rest of 21% by the students during 70 minutes. 
Refers to speaking class, the production of teacher speech acts (79%), it means that the teacher who 
practises speaking and the students who execute listening comprehension. The teacher is active 
speaking while on the other hand the students are active listening.  
 In so-called traditional language classes, the teacher talk (speech act: researcher) is dominant, 
in which each student gets (takes: researcher) a few seconds of a class period to talk (Brown, 2001: 
178). The teacher’s use of speech acts nearly entirely in the target language during the teaching and 
learning is really the strongest power which should be appreciated.     
 
4.2 Suggestions 

 
Three suggestion points which are considered to be important presented as follows. 

The students’ productions of speech acts (constatives, directives, and commissives) need to be 
improved. It is admitted that speech acts are difficult to perform in a foreign language, and most of 
them are idiomatic expressions, therefore it is important to build up the students awareness to have 
opportunity to practise using speech acts like the awareness to practise having acknowledgments 
(greet and thank) spontaneously.  

The students’ ability to produce acknowledgments (greet and thank), can be used as a model 
how to give some opportunities for the students to initiate practising the target language from the 
beginning as much as possible. It is necessary to give a significant opportunity for the students to 
initiate using the target language like the opportunity to perform acknowledgments speech acts.  
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Student active learning approach needs appropriate opportunity for the students to have 
experiences in using and producing some utterances of the target language. Speaking practice 
needs appropriate opportunity for students to practise producing and using the target language, not 
many opportunities to practise listening, whereas speaking practices are on teacher(s).  
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